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Module 1:
Understanding the Needs
Introduction
“Understanding the Needs” is the first of five modules developed for youth
workers, educators, trainers and youth leaders. This module aims to
increase the communication and organisational skills and competences of
youth workers who want to work with young PwVHPI (people with visual,
hearing or physical impairment) to involve them in international youth
exchanges.
International youth work offers an excellent opportunity to experiment
with and reflect on inclusive concepts and methods within a protected
space that allows for mistakes and failures and, through a participatory
approach, enables for common learning processes for all actors involved.
To create an atmosphere of trust and positive group dynamics during the
encounters, youth workers and facilitators must take into account the
wide array of needs and interests of the mobility’s participants while
planning and implementing activities, and they must be willing to
continuously apply and reflect on a variety of adequate methodological
approaches. In groups involving PwVHPI, it is even more important and
necessary to customise the whole process based on collective and
individual needs, to ensure a pleasant experience for everyone.
This module explores the following topics:
▪

Needs and concerns: the role of families.

▪

Inclusive mobilities: dos and don’ts.

▪

Assistance.

By the end of this module, you will learn:
▪

how to connect with young PwVHPI’s families and together with
them understand better their children’s needs and address their
concerns before, during and after a mobility;

▪

the practical aspects of organising inclusive international mobilities;

▪

how to assist young PwVHPI before, during and after a youth
activity.
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Theoretical Chapter
1. Needs and Concerns: The Role of Families
The paradigm about disability and family evolves from a
psychotherapeutic model (first developed in the 1950s), through a parent
education model (1970s), to a quality of life and empowerment model
(starting from the 1980s). This new period is characterised by trusting a
basic idea: the families are capable of handling the disability when
provided with the necessary support, i.e. they are resilient families
(Benito Lara, E., Carpio de los Pinos, C., 2017, p. 420).
A positive connection between parents and youth workers/mobility
organisers can influence the participants’ attitudes and their decision to
participate in exchange programs abroad: how can we ensure this
connection is effectively established? It’s important to engage in a
collaborative relationship involving both professionals and the family and
to achieve an "interaction of mutual support, which focuses on satisfying
the needs of the person with a disability and their family and is
characterised by a sense of competence, commitment, equality,
communication and trust" (Summers et al., 2005, p. 49).
It is crucial to understand that, when working with disabled young people,
parents are your greatest ally, and that appropriate communication and
cooperation is an important factor which could contribute to their kids
becoming active participants across various youth programmes, and
this alone will benefit both disabled young people and their families.
However, it’s fundamental to remember that the active
involvement of PwVHPI is essential from the first moment, so
that young PwVHPI will feel the ownership of the mobility project. As a
youth worker, you have to establish a connection with the young
PwVHPI (in case you haven’t met them before) and to make them feel
welcome. Never forget that our primary focus is the young participant,
not their family: all the questions that are directed to them should be
asked directly, not to their families or interpreters.
When meeting the participants and their families be attentive to:
a. Find resources to illustrate clearly what a mobility project is: the
resources should also illustrate clearly that young PwVHPI can easily
participate in mobility projects abroad and that their needs will be
heard and met. Make sure you find reliable material that is
accessible and inclusive and contains information about any type of
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assistance the participant might need (travel assistance, translators
and interpreters, accessible spaces etc.).
b. Underline the importance of active participation for the overall
success of the mobility experience abroad: make sure they
understand that the project wouldn’t be the same without them and
how it can contribute to improving their personal and even
professional skills (language, communication, teamwork). Be
prepared to share contacts of other young PwVHPI (who have
permitted you to do so) who have previously participated in
mobilities abroad, for them to share their experiences, including
any constraints they might have encountered; it could be
motivational and encouraging for aspiring participants. And ask
them what their needs are and how you can facilitate their
participation in the youth exchange: never assume what
somebody’s needs might be. Be prepared for these needs being
different from the ones communicated by their families and
try to make sure they are met before, during and after the mobility
abroad.
c. Make it clear that their participation does not end with the mobility
experience: they should look for ways to be active in their
community, to inspire more peers to join mobility projects. For
example, you could prepare a list of volunteering opportunities in
their cities according to their main area of interest - be it inclusion,
environmental activism, gender equality etc.
There are no “recipes” that magically work in every circumstance:
therefore, it is essential to think creatively, to comprehend the needs and
opportunities of every single participant and also to evaluate the solutions
found in similar cases, to understand what works and what doesn’t. Here
are some suggestions on how to involve families in all phases of youth
mobility process (10 Strategies for Schools to Improve Parent
Engagement, 2019, Adapted):
1) Personalise: the personalisation aspect should not concern only
the participants to the mobility, but also their parents. Try to
understand their preferred means of communication (in person, by
phone, video call, etc.), tone and the type of information that suits
their needs better. For example, if a parent is not concerned about
travel assistance because they know how it works, avoid
oversharing information about this aspect of the exchange.
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2) Set the tone: share some information about yourself with the
families, so parents know what to expect and are encouraged to do
the same: this way, you will start building a relationship based on
trust and foster it during the preparation, implementation and
follow-up phase of the mobility.
3) Share accountability: make it clear that you are 100% committed to
participating in the communications efforts, but it has to be mutual.
4) Invite parents to be partners: you should invite parents to share
information about their kids’ strengths and weaknesses, what type
of support system they have at home, the type of assistance they
need, and whether anything going on in their personal lives might
end up impacting their behaviour in a group context. Information
like this can be essential in equipping youth workers to meet
participants’ needs.
5) Share the positive: it is important to find opportunities to
communicate good news. Try not to share just updates about the
technical aspects of the mobility, but also about achievements in
terms of accessibility and inclusiveness in the activities planned, the
material provided, and improvements and personal goals reached
by participants in every phase of the mobility.

Graphic Source
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2. Inclusive Mobilities: Dos and Don’ts
As explained in the first subsection, before thinking about the physical
and learning environment where the mobility will take place, youth
workers should connect with potential participants to assess and clarify
their individual needs. After collecting the information, you can start
thinking about adapting what you have learnt during the preparation
phase and how to implement it, to meet the needs and expectations of
young PwVHPI. But how can you improve the accessibility of your
learning experience? There are many ways to improve accessibility.
Some, like improving physical access to buildings or producing Braille
documents, are more obvious, while others - such as creating the right
atmosphere and learning or work culture - are less obvious (Access for
all, 2000).
It is essential that you, as a youth worker, take these following steps to
ensure maximum possible access to all of the activities of any youth
exchange/mobility:
1) Do your research: make sure to do your best in terms of
replicability. Designing inclusive mobilities might seem difficult,
but once you start planning it, it’ll be easier to spot participation
barriers and eliminate them from future mobilities. To start, use a
participant registration form that includes questions about the
specific type(s) of assistance needed, food preferences, dietary
restrictions.
2) Make sure you have accessible material and activities that can
involve every participant: it’s important to try to be as inclusive
as possible when it comes to materials or activities. Based on the
research done during the preparation phase, you can change and
adapt rules, instructions, communication methods, for everyone
to feel at ease in the learning environment you have created.
Remember that Erasmus+ covers 100% of any additional funding
for special needs (translators, assistants, Braille printing, etc.).
3) Remain open-minded: even if you have planned everything and
think you have covered all the needs of your participants,
remain open-minded and ready to adapt your plans and
activities to unexpected needs that can arise during the
mobility.
And remember: don’t criticise yourself too much! There are no 100%
accessible spaces and activities! Include others to find creative solutions
for a successful and inclusive mobility.
10
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Graphic Source

3. Assistance
Up until a few years ago, disability was defined by the so-called medical
model of disability (The social and medical model of disability, 2020),
which represented disability as a “problem” that belongs to the disabled
individual and that doesn’t concern anyone other than the individual
affected. For example, if a student using a wheelchair is unable to
access a building because of some steps, the medical model would
suggest that this is because of the wheelchair, rather than the steps
In recent years policy has shifted away from the medical model of
disability and towards human rights and social model of disability. The
social model of disability proposes that what makes someone disabled
is not their medical condition, but the attitudes and structures of
society. It is considered the “civil rights’ approach” to a disability, as it
recognises that disability is a natural part of human diversity that must
be respected and supported, that disabled people have the same rights
as everyone else in society and that impairments must not be used as
an excuse to deny or restrict anybody’s rights. So, if a student using a
wheelchair is unable to access a building because of some steps, the
problem is represented by the steps, not by the wheelchair.
That being said, you should never assume the type of support or
assistance a disabled person might need; you should always ask them
how you could assist them. Remember everyone is different, and people
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with the same type of disability might need different types of help - so,
don’t guess. Ask!
Independence is a crucial skill for people with disabilities, so when they
insist they don’t need help, they mean it.

Graphic Source

Self-assessment
1. How can you make families feel involved in the mobility
organisation process?
a. By personalising the most important aspects of your
relationship (means of communication, type of information
shared, etc.) based on previous experiences you had with
other families with kids with the same type of disability
b. By personalising the most important aspects of your
relationship (means of communication, type of
information shared etc.) based on each family’s main
interests and concerns
2. While addressing some concerns by a participant with hearing
impairments in person, who should you direct your answers to?
a. The sign language interpreter
b. Both of them
c. The young person participating in the mobility
3. Does Erasmus+ cover costs for special needs support?
a. No, never
b. Yes, but it only covers 80% of the actual costs
c. Yes, it covers 100% of the costs
12
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4. Which of the following options count as a cost related to special
needs support?
a. Braille printing
b. Accompanying persons/Assistants
c. Vegan food
d. All of the above
5. Which is the approach based on civil rights to disability?
a. The medical model of disability
b. The social model of disability
6. Based on the medical model of disability, if a hearing-impaired
person cannot understand what I am saying because I’m chewing
gum while I talk, what is the problem?
a. The fact that the person is deaf
b. The fact that I chew gum while I’m speaking
7. When researching solutions to accessibility problems, you should...?

a. Find solutions with a high replicability factor
b. Do it as fast as possible, not to delay the organisation of
other aspects of the mobility.
8. Which of the following is always true?
a. The person who spoke directly to a young PwVHPI is the only
one who can find a solution to accessibility problems
b. As a youth worker, you must try to involve as many
people (colleagues, youth, families) as possible to find
solutions to accessibility problems
9. What could be an important tool for the initial planning of
an inclusive youth mobility project?
a. Your ideas of what disabled participants might need
before, during and after the youth mobility
b. Planning is not needed as we cannot predict the needs of
participants
c. Participant registration form that includes questions
about the type of assistance needed, food preferences,
dietary restrictions
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10.
do?

When you’re not sure how to assist someone, what can you

a. Ask them
b. Anticipate their need based on your experience with people
with the same type of disability, so you can save time
c. Ask their assistant

Activity Sheet
Activity 1.1
Module
Title:

Module 1: Understanding the Needs

Activity
Title:

Making your info material accessible

Activity
Code:

A1.1

Duration of 3 to 5 hours (depending on the quantity of material you
the Activity: would like to adapt)
Type of
resource:

Activity Sheet

Aim of
activity:

By making your organisation’s info material accessible, you
can improve the visibility of your organisation and attract
new members as well. You will support the inclusion of
young PwVHPI by making information more accessible to
them.

Materials
Laptop, printer
Required for
Activity:
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Step-byYou can adapt content from previous presentations/
step
leaflets you may have created about youth exchanges
instructions: and/or Erasmus+, by making it accessible following
accessibility guidelines for partially sighted and dyslexic
participants. Similar edits should be applied to your
organisation’s website.
The following breakdown of necessary actions could help
you in the process:
Step 1: Decide on the material you deem necessary to
adapt;
Step 2: Research on the appropriate intervention(s) to
adapt your material;
Step 3: Introduce the adaptation and render your material
accessible for the target groups you would like to address;
Step 4: If you can – it’s always good to test the
accessibility of materials with your target group(s);
Step 5: Publish or print the adapted version of your
presentation, brochures or programmes.
Examples of accessibility guidelines can be found in the
DARE Practical Guide for Inclusion (Chapter 5).

Activity 1.2
Module Title: Module 1: Understanding the Needs
Activity
Title:

Accessibility checklist

Activity
Code:

A1.2

Duration of
the Activity:

2 hours

Type of:
resource

Activity Sheet
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Aim of
activity:

Verifying that the venue chosen for your youth exchange
or youth activity is accessible for your disabled
participants.

Materials
Required for
Activity:

Laptop, printer

Step-by-step Step 1: Investigate the needs of your youth participants,
instructions: by talking to them or distributing the questionnaire to
inquire about any need that you would need to
accommodate during the youth exchange or a similar
youth activity;
Step 2: Using, for example, an Excel sheet document you
can now start developing the accessibility check-list of
your venue. An example of common accessibility
requirements can be found online;
Step 3: List the requirements in the first column of your
Excel sheet and remember to leave some space for notes
(for example, in case a change is being implemented);
Step 4: Keep track of the developments (e.g. solutions
found, needs still to be accommodated, alternative
solutions etc.).

Additional Learning Resources
Learning Resource 1.1
Module Title: Module 1: Understanding the Needs

Title of
Resource:

Communication with deafblind people
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Resource
Code:

R1.1

Introduction
to the
resource:

A fascinating video, which explores methods to
communicate with people who are both deaf and
blind.

What will
you get from
using this
resource?

Even if the resource is dated, it shows how innovation
plays an amazing role in the development of inclusive
communication methods. We hope this video can
inspire you to never be afraid to examine new,
accessible ways to communicate with disabled young
people.

Link to
resource:

Communication with Deafblind People

Learning Resource 1.2
Module Title: Module 1: Understanding the Needs

Title of
Resource:

How to communicate with a deaf person? - 14
simple & actionable tips to overcome
communication barriers

Resource
Code:

R1.2

Introduction
to the
resource:

A collection of basic and easy-to-follow tips on how to
interact with a deaf person. The resource includes
videos (including one about lip reading) and
interesting articles about the matter.

What will
you get from
using this
resource?

You will learn how to communicate with deaf people
inclusively.
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Link to
resource:

How to communicate with a deaf person?

Learning Resource 1.3
Module Title: Module 1: Understanding the Needs
Title of
Resource:

EBU Clear Print Guidelines

Resource
Code:

R1.3

Introduction
to the
resource:

This document offers basic principles with good
practice examples that you can easily apply in all your
printed and electronic communication activities to
make them accessible for partially sighted people.

What will
you get from
using this
resource?

By implementing the principles of Inclusive Design
(also called Universal Design) you too can make an
important contribution to a more accessible and
inclusive society.

Link to
resource:

EBU Clear Print Guidelines

Learning Resource 1.4
Module Title: Module 1: Understanding the Needs
Title of
Resource:

Scotland’s Inclusive Communication Hub

Resource
Code:

R1.4
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Introduction
to the
resource:

This hub is full of helpful resources written by
individuals, organisations and groups across Scotland
about accessibility and inclusive communication.

What will
you get from
using this
resource?

You will be able to find resources for many topics
related to accessibility and inclusivity (including a
whole section about building environments
accessibility) to implement them in real life.

Link to
resource:

Scotland’s Inclusive Communication Hub

Learning Resource 1.5
Module Title: Module 1: Understanding the Needs

Title of
Resource:

National accessibility requirements and
standards for products and services in the
European single market: overview and examples

Resource
Code:

R1.5

Introduction
to the
resource:

The report highlights differences in accessibility
requirements in European countries.

What will
you get from
using this
resource?

It’s useful to learn about accessibility requirements of
other countries to properly prepare a youth exchange
project and to address needs and concerns of young
PwVHPI and their families.

Link to
resource:

National accessibility requirements and standards for
products and services in the European single market
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Module 2:
Communication and coaching skills to approach
and support the young PwVHPI and their
families before and during a mobility.
Introduction
Communication and support are the essentials, especially when it comes to
target groups who have limited trust and for whom exclusion is a dominant
experience. This second of five learning modules is designed to provide
youth workers and facilitators with guidelines on what to consider in
communication and coaching in order to reach disabled youth and provide
them with appropriate support before and during their participation in
international inclusive activities.
This module addresses and comprises in specific the following
topics:
•

a definition of communication;

•

an overview of interpersonal communication skills;

•

guidelines to support communication with young people;

•

an introduction to coaching;

•

an overview of important coaching skills for youth workers;

•

advice for the coaching process with young PwVHPI and their parents.

By the end of this module, you will learn:
•

more about communication with young people;

•

more about important skills and concepts of communication;

•

what inclusive communication is;

•

what coaching is;

•

what is important in the coaching process with young people and their
families.

Theoretical Chapter
1. Communication
Communication is the act of imparting or interchanging thoughts,
opinions, or information by speech, writing (e.g. e-mails, print or digital
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media), visual materials (sign language, pictures etc.) or non-verbally
(e.g. body language, eye-contact, gestures) (Dictionary, N/A). For many
of us, it is something we take for granted, something we do not deal with
any further. But communication is a complex topic, which is explained by
different models As Paul Watzlawick (Explore your mind, 2018) once
stated, we cannot not communicate, which means, that we cannot simply
choose not to communicate. We are continually sending messages back
and forth, consciously or unconsciously. The transaction model of
communication (Ashman, M., 2013) shows that communication is more
than a targeted exchange of information. In communicating with others,
we must be aware that we are simultaneously and continuously the
sender and receiver of messages that generate meaning in a broader
relational, social, physical/psychological and cultural context – always
with the same aim: to be understood.

Graphic Source.

1.1 How to communicate meaningfully
For youth workers, communication is an essential competence. They have
to communicate effectively with partners, families and project teams. And
of course, they are constantly communicating and interacting with the
young participants, who, especially in an inclusive international context,
can have very different backgrounds and communication skills. There are
various communications skills (Skills You Need, N/A) worth to discover.
The competence model for youth work published by Salto Youth identifies
communication as one of the key competencies of youth workers, which
go beyond simple communication skills (Salto Youth, 2016, pp. 31). The
model is an inspiration for youth workers to see the various aspects of
communication. It is worth highlighting some essential communication
skills, especially when it comes to working in an inclusive context.
It is easier to inform than to engage. But engagement is what we want to
achieve. Be aware of your motives when communicating with young
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people. Try to enter every communication process, assuming you
have something to learn. Everybody is an expert in something, and
certainly in knowing their feelings and needs. Support their ability to
express them by asking open questions.
When asking questions like “Are you afraid to do this?” the person will
most certainly react to the strongest word in this question and shape the
answer on this feeling. By asking open questions like “How do you feel
doing this?” the person has the opportunity to discover their own need
and emotions and will give you a much broader perspective on their
situation (Headlee, C., 2020).
Active listening is an essential skill in every communication. Often we
are in a conversation to respond, and not to understand. But what we
want is to support young people in different situations. In that case, we
need to be interested in them, and we need to relate to their situation
through active listening and a non-judgmental approach.
Be authentic. Young people are good at spotting fake behaviour.
Communicate on an eye-to-eye level by being respectful and
appropriate. And if you don´t know something, say that you don´t know.
It will be appreciated, and you can discover the answer together.
Your body speaks louder than words. A very high percentage of
interpersonal communication is based on non-verbal behaviours like
body language or facial expressions. It is good to be aware of this when
working with young people. Contradictions between words and body
language can lead to loss of trust, which makes it harder to reach young
people. And of course, non-verbal communication is crucial for deaf
people, who get many information cues this way.
Be aware of the words and language you use. What you say has an
impact and affects how people feel and perform. As a trainer, you are
heard and listened to. If you use language to portray a person as
helpless, dependent or pitiful, this image is conveyed to all others and
thus influences their perception of a person. So be careful, what words
and actions you cultivate, because they are powerful. Get to know the
guidelines on how to address and also describe people with disabilities
neutrally and respectfully. It will help you in the communication process.
Dive deeper into the concepts of People's/Identity-first language (DARE
Practical Guide for Inclusion, pp. 15) and in case you are not sure, just
ask, how people want to be addressed.
An appreciative and positive communication process can open up
many possibilities, while wrong communication can build barriers and lead
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to mistrust. Get to know different communication approaches like nondiscriminatory language, gender-sensitive language, non-violent
communication and inclusive communication, which gives the possibility
to communicate without barriers.
Finally, be aware of your audience. Clarity, structure and plain language
(Dare Practical Guide for Inclusion, p. 38) are valuable tools in
communication. It is all about breaking down complexity, so the
information is understandable for everyone. This includes people with
disabilities or learning difficulties as well as non-native
speakers and people with different educational backgrounds.

Graphic source

2. Coaching Skills - What is coaching about
“You can´t teach people anything. You can only help them discover it within
themselves.” - Galileo Galilei
Coaching is a process that can help people to learn and develop, to
recognise and release their strengths and potentials and to overcome
barriers. The person coaching does not claim the role of an expert.
Coaching is based on the conviction that each person is the expert in their
individual matter and already has all the crucial answers at hand. Instead,
a coach accompanies and promotes the learning and development
processes of another person. Especially in work with PwVHP or other
groups of disadvantaged youth, where sometimes insecurities and bias in
(inter)action can arise, it is crucial to keep this attitude in mind.

Source
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2.1 Important Coaching Skills for Youth
Workers
A coaching process can be valuable for young people with and without
disabilities to understand and acknowledge what they actually can change
and achieve. It is not about ready served solutions. The aim is to develop
resolutions together with young people and sometimes also their families.
When starting coaching, it essential to explain the process clearly and to
let it sound easy. In such a way, you can build trust and encourage young
people to get involved.
Various methods and techniques can be used depending on the person
you are talking to and the process's goal. And there are several essential
coaching skills which can be useful for youth workers to support and
coach young people:
•

Ask (the right) questions at the right time
Asking the right question at the right time supports the other
person to express themselves, to get clear about the problem and
support decision-making. There are different types of questions that
lead the young person you are talking to. Ensure that the
complexity of the questions and the language you use is adequate
to the person you are talking too.

•

Listen actively
Active listening means to give the person you are talking to your full
attention. It also means gathering the information, reflecting and
filtering them. The coach needs to stay objective and nonjudgmental. Do not assume. Show empathy, repeat and summarise
the significant parts of the conversation to make sure you got the
point. This way, you also give the person the feeling of really being
heard.

•

Observe the process
Gestures, emotions and body language are an important part of a
dialogue. It is crucial not only to hear the words but also to read
between the lines in order to get the bigger picture.

•

Give feedback
It is important to reflect on the information you are receiving and to
give feedback. Feedback should always be clear, relevant,
constructive, solution-focused and positive. It should give positive
affirmation and motivate the young person to look at situations
from a different angle and thus initiate change processes.
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•

Evaluate constantly
Coaching is an interactive, dynamic and very individual process.
Perspectives are changing, and different aspects can become more
critical or relevant. A regular evaluation can help you determine the
current status and the need for additional guidance or other actions.

Last but not least, an example. Let´s say, during your youth exchange,
one participant was afraid to join a particular activity, and through the
coaching process, the person decided to give the activity a try. Do not
leave the person alone with the experience. Ask how the person is
doing in the meantime and whether further guidance is necessary.

2.2 Communication and coaching with young
PwVHP and parents
During the coaching and communication process, it is crucial to establish
democratic structures and create spaces where young people, parents
and other involved persons can express their opinions at different levels.
This also means creating a positive atmosphere in which everyone feels
comfortable and especially has the confidence to express contradictory or
critical views.
A pleasant atmosphere is a basis for dialogue and negotiation processes.
To be able to lead and shape coaching and communication processes
constructively, an open-result process should always be the basis. This
should be not only an outward consensus but also part of the inner
attitude. If you already have a result in mind, there is a danger that you,
consciously or unconsciously, move in this direction. This pseudodemocratic procedure can result in the fact that other people´s opinions
and perspectives involved in coaching or communication are not heard or
taken into account.
Communication and coaching processes designed in this way rarely lead
to real learning and development opportunities. A favourable climate that
values the diversity of opinions must also be reflected in the actions and
activities of those participants in the conversation, and at least of the
person leading it.

Self-assessment
1. Communication is
b) not important
c) one of the key competences of a youth worker
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d) something good to know about, but not essential
2. The best way to ask is
a) Using closed-ended questions
b) Using open-ended questions
c) To ask whatever you want
3. What are the important communication approaches?
a) gender-sensitive language
b) inclusive language
c) non-violent communication
d) all of them
4. Using plain language
a) can help you to say, what you want to say
b) can make information understandable for everyone
c) is too difficult
5. A coaching process is valuable (you can check more than one)
a) to teach young people rules and right behaviour
b) to support young people to learn and develop
c) for young people to release their strengths and potentials
6. During a coaching process the coaching person
a) should propose solutions for the young people
b) should share own opinions and perspectives
c) should develop solutions together with the young people
7. What are important coaching skills (You can check more than one)
a) active listening
b) regular evaluation
c) reflecting and filtering important information
d) taking care of a save and pleasant atmosphere.
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Activities
Activity 2.1
Module 2: Communication and coaching skills to approach
Module Title and support young PwVHPI and their families before and
during a mobility
Activity
Title

Improving communication skills

Activity
Code

A3.1

Duration of
the Activity N/A
(in minutes
Type of
resource
Aim of
activity

Materials
Required
for Activity

Observation

This aim is to support youth workers and facilitators in
developing and improving their communication skills.
Through a deliberate observation process, they can reflect
on
interpersonal
communication
and
adapt
their
communication strategies.

Optional: note-taking materials, pen or pencil.
Access to broadcast media.

Step-bySubconsciously we are observing communication processes
step
all the time, but we are rarely reflecting on them.
instructions Communication enables people to share thoughts,
opinions, and ideas. Although it may appear simple on the
surface, effective communication includes a give-and-take
exchange consisting of elements such as body language,
eye contact, summarizing/paraphrasing, reacting and
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responding.
Step1: Have a closer look!
Select different media types like a talk show, a TED Talk, a
political talk or another program, where people are
communicating with each other. Choose several sources and
repeat the exercise. If you want, you can also transfer this
exercise into a real-life situation and take mental notes.
Use this opportunity to reflect on communication strategies
and behaviours by observing these processes consciously.
Think about what is good and successful in their
communication and where you can see problems. Write your
thoughts down.
The following guiding questions can support your
observation- and reflection process. Take notes of your
observations and reflections.
•

Cognitive: What messages are exchanged? How is the
content shared? How is the speakers’ ability to develop,
challenge, question, and summarize others’ ideas? What
is successful, what is less successful?

•

Social and emotional: Who are the communicators?
What is their relationship? How does it affect their
communication? How well does the speaker listen,
include others, and respond to the audience? What is the
social/cultural context of the dialogue? Which elements
influence the behaviour/ the communication process?
Where can you see advantages or disadvantages? What
would be good to change?

•

Linguistic: How is the speaker's use of language,
including their understanding of formalities and rhetorical
devices? Is the language chosen adequate to the
audience? Is the audience involved by the way the
speaker conveys the message (e.g. questions)?

•

Physical: How is the speaker using body language, facial
expressions, and voice? Is it adequate for the situation?
How does it affect the audience?
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•

Surrounding: How is the surrounding? What (if any)
noise distorts the message? How is the room, the light,
the place? Does it affect communication?

•

What other strategies are you observing? How are they
affecting communication?

Step 2: Reflect and adjust!
With this conscious effort to understand how
communication occurs, you can now reflect on your own
communication processes.
What are your observations? What conclusions can you
draw from this for your own communication strategies?
Where can you identify weaknesses?
Make a checklist for you to remind yourself of the things
you want to consider in the future in your communication.
This will help you to prepare for different situations and
communication settings.
By observing others, you are making a conscious effort to
understand how communication occurs. This way, you will
reflect on your communication and be more aware of the
messages you send. This provides a perfect opportunity for
you to develop your communication skills.
Step 3: Record yourself
After you have identified your strength and weaknesses,
prepare something you want to talk about.
While preparing your content, remember the various
aspects you have identified and implement them. When
you are ready, record yourself while speaking and analyse
the recording afterwards.
•

Are you satisfied with your performance?

•

How did you feel implementing changes in your
communication strategies? Was it natural for you, or did
it feel strange?

•

How was your body language?

•

How did your voice sound like?

•

How was the structure and the language you used?
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It is crucial in communication to become more conscious about the way
you communicate verbally and non-verbally.
This activity will help you adjust your communication strategy to the
diverse and inclusive target groups you want to reach.

Activity 2.2
Module 2: Communication and coaching skills to approach
Module Title and support young PwVHPI and their families before and
during a mobility
Activity
Title

Sharing information – preparing resources

Activity
Code

A3.2

Duration of
3 hours
the Activity
Type of
resource
Aim of
activity

Materials
Required
for Activity

Activity sheet

Communication is not just verbally. As we want to spread
the information about our activities and prepare young
people to get involved, we are often using written
information, flyers and other documents. This activity aims
to get to know how to develop accessible communication
products and learn, how our publications can be improved
to be more accessible.
Additional Learning Resource No 2 (see below): Bridging
the Gap Inclusive and accessible communication
guidelines.
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Step-byIt is a great challenge to address a variety of people with
step
our publications, flyers and other print products. First of
instructions all, many people may not feel addressed by international
activities. That's why our products must be attractive so
that people feel encouraged to take a closer look at them.
This can be achieved through the design, the images we
use and/or precise language. But there are more things to
consider to make such products more interesting and more
accessible.
Step1
Analyse the layout of your flyer, publications, project
calls
Take a look at the additional learning resource no. 2:
"Bridging the Gap". Inclusive and accessible
communication guidelines" (p. 10).
Examine the guidelines presented in more detail and
highlight aspects that are new to you or where you see
that your product could be improved.
Have your publication, flyer, document, etc. at hand.
Concentrate first on the design according to the guidelines.
•

How would you evaluate its accessibility?

•

How are the text size, fonts, colours and images?

Make notes where you see potential to improve your
product.
Step 2
Analyse the language and structure of your flyers'
content:
Information needs to be accessible for all. This means not
only for disabled people, but also for people who cannot
read or speak the language so well. Analyse the language
of your product.
•

Is the information straight to the point as well as short
and simple?

•

Do you use jargon or technical language or is the
content understandable?
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It is good to know the rules and techniques of plain
language and Easy-to-Read language to analyze your text
structure. It is also crucial to become familiar with the
concepts already introduced in the theoretical chapter:
non-discriminatory language; gender-sensitive language;
non-violent communication and inclusive communication.
It will help you improve your written products to reach
more people and address diverse groups respectfully and
positively. You will get to know valuable strategies which
will change your overall communication assertively.
Step 3 Apply the newly learned strategies
After you have learned a lot about how to make your
product more accessible, and improve its communication,
apply these changes to your products. Of course, all
strategies are only guidelines, and it is not a question of
using them all at once. In order to customize your product,
it is crucial to know your target audience and be clear
about the information you want to communicate.
Additional
information

If you are interested in making your online communication
more accessible, we invite you to read the contents of
DARE Practical Guide for Inclusion. Here you can find a lot
of practical tips.

Additional Learning Resources
Learning Resource 2.1
Module Title: Module 2: Communication and coaching skills to
approach and support young PwVHPI and their
families before and during a mobility
Title of
Resource:

Reaching more people through inclusive and
accessible communications by English Federation of
Disability Sport (EFDS)

Resource
Code:

R 3.1
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Introduction
to the
resource:

In this short video, learners get to know more about
inclusive communication practices and principles in an
easily understandable way.

What will
you get from
using this
resource?

Learners will get valuable insights into the spectrum of
inclusive communication, which can be useful to reach
a wider audience when embedded.

Link to
resource:

Video: EFDS- reaching more people through inclusive
and accessible communications
Source: Activity Alliance, 2015.

Learning Resource 2.2
Module Title: Module 2: Communication and coaching skills to
approach and support young PwVHPI and their
families before and during a mobility
Title of
Resource:

Bridging the Gap Inclusive and accessible
communication guidelines

Resource
Code:

R 3.2

Introduction
to the
resource:

The Guidelines introduce useful information on
inclusive language, some tips on behaviour to relate
to persons with disabilities, instructions to make
accessible communication products, and requirements
for the organisation of inclusive meetings and events.

What will
you get from
using this
resource?

Learners will get an understanding of the spectrum of
inclusive communication, also getting access to
further information. They will understand how to
address individuals with disabilities in a respectful and
balanced way, how to produce accessible products and
also how to deal with communication while preparing,
implementing and evaluating activities.
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Link to
resource:

Publication: Bridging the Gap Inclusive and accessible
communication guidelines.
Source: Bridging the Gap, N/A.

Learning Resource 2.3
Module Title: Module 2: Communication and coaching skills to
approach and support young PwVHPI and their
families before and during a mobility
Title of
Resource:

Person First or Identity First Language

Resource
Code:

R 3.3

Introduction
to the
resource:

This video explains the difference between people-first
language (PFL) and identity-first language (IFL)
showing different perspectives and preferences.

What will
you get from
using this
resource?

Learners will be sensitised to different preferences and
perspectives on how people with disabilities want to
be addressed.

Link to
resource:

Video: Person First or Identity First Language
Source: Iowa Coalition Against Domestic Violence,
2018.

Learning Resource 2.4
Module Title: Module 2: Communication and coaching skills to
approach and support young PwVHPI and their
families before and during a mobility
Title of
Resource:

Perspective: Inclusion Language and communication
in international inclusive education.
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Resource
Code:

R 3.4

Introduction
to the
resource:

The publication examines the key aspects of
international meetings, providing examples and
presenting a wealth of methods and guidelines for
non-formal education designed to support the
communication process when working with inclusive
groups.

What will
you get from
using this
resource?

Learners will gain valuable knowledge and methods to
support participants’ communication during inclusive
youth exchanges. Through the second part, they will
get to know diverse approaches to support
communication in practice.

Link to
resource:

Publication: Perspective Inclusion
Source: Kreisau-Initiative e. V., 2017.

Learning Resource 2.5
Module Title: Module 2: Communication and coaching skills to
approach and support young PwVHPI and their
families before and during a mobility
Title of
Resource:

Communication is the key!

Resource
Code:

R 3.5

Introduction
to the
resource:

In the DARE project, we have also developed learning
modules for young people and DARE Ambassadors.
The third module also focuses on communication with
young PwVHPI and can serve as an excellent
complement to this module.
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What will
you get from
using this
resource?

Learners will get to know more about inclusive
language and coaching strategies and can develop
their knowledge.

Link to
resource:

Module 3 for young people and DARE Ambassadors:
Communication is the key!
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Module 3:
Transition Activities from School to Erasmus
plus Mobilities, Using non-formal education
activities
Introduction
“How to transition from school to Erasmus+ mobilities, using non formal
education activities” is the third of five modules developed for youth
workers, educators, trainers and youth leaders. This module aims to
improve the skills and competences of youth workers who want to work
with young people with visual, hearing, and physical impairments-PwVHPI,
and obtain the know-how on supporting young people in general and also
young PwVHPI.
It equips youth workers, educators, trainers and youth leaders with the
appropriate knowledge and skills so that they can:
•

Inform young people/pupils and teachers in schools about the
opportunities that exist within the framework of Erasmus+ mobilities.

•

Support and motivate young people/pupils and teachers in schools to
take part in Erasmus+ mobilities by using non-formal learning
methods and activities.

•

Introduce to the teachers in schools the non-formal learning
approach.

This module addresses and comprises the following topics:
•

What is non-formal education?
□ Formal, non-formal and informal learning
□ The Principles of Non-formal Learning
□ Techniques of Non-formal Learning

•

Erasmus+ mobilities
□ Mobility projects in the field of education, training and youth

•

Schools and Erasmus+
□ Opportunities for schools within the ERASMUS+ programme

•

Activities for Informing Young People/Pupils/Teachers about
Erasmus+ Mobilities.
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By the end of this module, you will learn to:
•

Recognise the differences between non-formal and formal learning
principles and environments.

•

Design a plan for implementing non-formal education activities.

•

Implement non-formal activities, tools and methods.

•

Create non-formal educational opportunities.

•

Practice engaging young people in non-traditional learning
environments.

•

Identify and list Erasmus+ mobility opportunities.

•

Use the available information on Erasmus+ mobilities in order to
inform young people/pupils/teachers for the existing opportunities.

•

Be open to work in non-formal and non-traditional learning
environments with young people.

•

Appreciate the value of non-formal and non-traditional learning
environments when working with young people.

Theoretical Chapter
1. What is non-formal education?
1.1 Formal, non-formal and informal learning
There are three types of learning (Gadoularov and Romanica, n.d):
1. Formal learning is the learning typically provided by an education or
training institution, structured (in terms of learning objectives,
learning time or learning support) and leading to certification.
Formal learning is intentional from the learner’s perspective.
2. Non-formal learning is the learning that is not provided by an
education or training institution and typically does not lead to
certification. It is, however, structured (in terms of learning
objectives, learning time or learning support). Non-formal learning
is intentional from the learner’s perspective.
3. Informal learning is the learning resulting from daily life activities
related to work, family or leisure. It is not structured (in terms of
learning objectives, learning time or learning support) and typically
does not lead to certification. Informal learning may be intentional
but, in most cases, it is non-intentional (or ‘incidental’/random).
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More information regarding the differences between formal, non-formal
and informal learning can be found online.

1.2 The Principles of Non-formal Learning
The principles of non-formal learning are (Gadoularov and Romanica,
n.d):
1. Learner-centeredness: the content, the methodologies used, the
locations as well as timeframes need to be based on the learners’
needs and interests.
2. Transparency: all the aspects of the learning process should be
known and agreed by the learners from the beginning.
3. Confidentiality: whatever happens in a learning activity is
confidential and is not communicated to anyone who is not directly
part of the respective process.
4. Voluntarism of learners: learners should participate in the learning
process voluntary.
5. Participation of learners: learners have the obligation to actively
participate in the learning activities and processes, as well as, in
shaping the learning process.
6. Ownership of the learning is with the learners: learners should take
the responsibility of their own learning and be motivated.
7. Democratic values and practices: during training activities the
process used needs to be compatible with the content.

1.3 Techniques of Non-formal Learning
Active participation in non-formal learning is promoted by using certain
techniques which are (Peace Corps, US, 2004), (Kokkos, 2014, pp. 138177):
Techniques

Description

Icebreaker

A short, structured activity designed to relax and
energize participants and to introduce them to
each other at the beginning of a program.

Lecture

Facilitator presents information on a given subject
to audience.
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Discussion
Questions/Answers

Facilitator
uses
provocative
questions
or
statements, usually prepared in advance, to
stimulate group thinking and contributions to
guide discussion.

Brainstorming

The facilitator asks a specific question or describes
a particular scenario and participants offer many
different ideas.

Demonstration

A structured performance of an activity in order to
show, rather than simply tell an audience how it is
done.

Group work

Groups discuss or work on given theme and they
present their results to others. Group division
should be random, only exception is when we
need to create groups according to their
experience. If you select groups on some criteria,
you should explain them.

Learners, with guidance from the trainer, decide
what and how they will learn. It can be done
Self-directed learning individually or with group learning, but the overall
concept is that students take ownership of their
learning.

Fishbowl

The fishbowl is a technique for structured
observation of a group process. The group is
divided in two, with half the group being the
observers and the other half, active participants.
The observers stand or sit in a circle around the
active, inner group. Both groups are given specific
tasks to do; the observers are asked to note
specific behavior, while the active participants are
asked to accomplish some task together.

Flipped Classroom

Facilitator encourages learners to prepare for the
training in advance.
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Role playing

A short skit created and acted out by the
participants to simulate a real-life situation that
illustrates a problem or conflict.

Case study

Individual or group work, when participants look
for answers related to presented situation.
Situation should be from reality (something that
happened or can happen).

Simulation Game

Groups of learners are given critical data about a
situation, make their decisions, receive feedback,
and take further action. Games encourage people
to take charge of their own learning and test new
knowledge or skills.

Storytelling

Using storytelling in the learning process can
enhance learning and creativity.

Self-reflection

Participants individually analyse situation that
happened, previous activities or their behaviour
and confront it to their present and future reality.

Field Trip

An excursion to a site where participants can see
a real-life example of an activity or a situation that
concerns them.

2.Erasmus+ mobilities
2.1 Mobility projects in the field of education,
training and youth
The Erasmus+ programme of the European Union finances Actions in the
field of youth in order to “provide many opportunities for young people to
acquire competences and grow as individuals, through non-formal and
informal learning” (European Commission, 2020).
The aim of these programmes is to increase the level of key competences
and skills among young people, including those with fewer opportunities,
and youth workers, to promote active citizenship, intercultural dialogue,
social inclusion and solidarity. Supplementary, the aim is to empower
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young people to participate in democratic life and the labour market, to
foster quality improvements in youth work through enhancing cooperation
between organisations in the youth field, to complement policy reforms at
local, regional and national level and to support the development of
knowledge and evidence-based youth policy, as well as the recognition of
non-formal and informal learning, and to enhance the international
dimension of youth activities (European Commission, 2016).
Mobility projects for young people and youth workers can last between a
few days and up to two years and can comprise one or more of the
following activities: (1) Youth Exchanges, (2) European Voluntary Service
and (3) Mobility of youth workers (Ibid.). In particular:
4. Youth exchanges enable groups of young people to undertake a
structured programme of activities (e.g., a mix of workshops,
exercises, debates and role plays) in another country, within or
outside the EU. They are open to all young people aged 13-30
years. Activities last 5-21 days.
5. European Voluntary Service (EVS) offers opportunities for young
people to develop skills by contributing to the daily work of
organisations in areas such as social care, the environment, nonformal education programmes, ICT, culture and many others. EVS is
open to young people aged 17-30. An EVS activity lasts between 2
and 12 months but in some cases shorter term EVS activities from 2
weeks and up are possible.
6. Youth workers’ mobilities support the professional development of
youth workers through e.g., international seminars, training
courses, contact-making events, study visits or job shadowing
abroad to an organisation active in the youth field. Mobility activities
last 2 days - 2 months.
Erasmus+ further supports partnership projects for organisations,
institutions, companies and research organisations willing to exchange
good practices or to develop innovative ones. It also supports policy
dialogue and cooperation on youth issues across the EU, to/from non-EU
countries, along with international organisations (notably the Council of
Europe), and European non-governmental organisations (NGOs) in the
youth field (Ibid.).

3. Schools and Erasmus+
3.1 Opportunities for Schools Within the
ERASMUS+ Programme
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Erasmus+ offers a programme that schools – pre-primary, primary and
secondary – can join. There is funding available for staff mobility projects
and cross-border partnerships. Either whole classes or groups of pupils
can visit partner schools, or individual pupils can spend a longer period at
a school in another country (European Commission, 2019).
Under this programme there are two key actions:
1. The first key action provides funding for the professional development
of school staff, so that teachers and staff can spend a period abroad at
another school or take a training course in another country.
2. The second key action offers project partners the chance to exchange
staff and pupils, or to develop a new and innovative product. The
funding covers short group stays (3 days to 2 months) or longer
exchange periods (2 to 12 months) for individual pupils in secondary
education (Ibid.).
According to the 2018 report of Sirius, the European Policy Network on
Migrant Education, non-formal education has a greater role to play in the
development of children, whilst a great potential lies especially in the
cooperation between non-formal education providers and schools. For
example, field trips to museums and science centres can create
excitement, spark interest, and develop positive attitudes towards
science. Non-formal education in general can boost self-esteem, selfawareness and create a feeling of responsibility, sometimes it promotes
active citizenship, communication skills and peer-networking. The report
therefore recommends a greater effort on behalf of schools to form
partnerships with community actors to supplement their formal curriculum
with non-formal education (Lipnickienė, K., Siarova, H., van der Graaf, L.,
2018).

4. Activities for Informing Young
People/Pupils/Teachers about Erasmus+
Mobilities
Some activities that can be implemented according to the techniques
used in non-formal education, and facilitate the transition of young people
from school to Erasmus+ mobilities are highlighted below:
Testimonials
Testimonials are a type of review and social proof that serve the purpose
of guiding potential customers and helping overcome objections,
providing evidence from our peers “that the decision we’re about to make
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is the right one” (Patel, 2017). Social proof “is a psychological
phenomenon where people conform to the actions of others under the
assumption that those actions are reflective of the correct behavior”
(Santora, 2020).
In the context of activities to teach pupils and teachers about Erasmus+
mobilities, testimonies of successful participants should be collected and
shared with the target group. These testimonies can be made as a text or
in video format or being included in promotional material on websites or
print media.
Info Evenings
The info evenings can play a role as well in an information-event meant to
inform pupils, teachers and/or parents of the possibilities of Erasmus+
mobilities. Here various non-formal elements can be included to engage
participants, such as managing expectations and evaluation of the outcome
by dot voting.
Fair
Organising a fair is larger in scope than an info evening, while the aim is to
connect the providers of Erasmus+ mobilities with the target groups. In
such a fair, international Erasmus+ volunteering services and youth
exchange events can be introduced to pupils and teachers. Youth, as well
as volunteer-based organisations using the Erasmus+ programme, from all
over Europe will present themselves through information stands, flyers and
short presentations or workshops for interested youngsters.

Self-assessment
1. Principles of non-formal education are (you can check more than one
option):
a. Transparency
b. Confidentiality
c. Learner-centeredness
d. Profitability
2. Non-formal education is part of:
a. Adult learning
b. Childhood learning
c. Lifelong learning
d. School
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3. European Voluntary service can last:
a. Up to 1 year
b. Up to 2 years
4. Erasmus+ is a programme of the:
a. Council of Europe
b. European Commission
5. A participant of an Erasmus+ Youth Exchange has to be at least:
a. 12
b. 13
c. 16
d. 17
6. The aim of the Erasmus+ programme is (you can check more than one
option):
a. Active citizenship
b. Intercultural dialogue
c. Social inclusion
d. Participation in the labour market
7. Informal learning is usually:
a. Structured
b. Not structured
8. Non-formal education refers to education that occurs:
a. Inside the formal school system
b. Outside the formal school system
9. Learning of the mother tongue by an individual is an example of:
a. Formal education
b. Non-formal education
c. Informal education
10. In non-formal education:
a. You receive a degree or diploma at the end of the formation.
b. The attendance does not result in a degree/diploma.
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Activities
Activity 3.1
Module Title

Module 3: Transition Activities from School to Erasmus plus
Mobilities, Using non-formal education activities

Activity
Title

Planning and Designing an Erasmus+ Fair

Activity
Code

A3.1

Duration of
the Activity
120 minutes
(in
minutes)
Type of
resource
Aim of
activity

Materials
Required
for Activity

Activity sheet

The aim of this activity is to support youth workers,
educators, trainers and youth leaders to plan and design an
Erasmus+
Fair
in
order
to
inform
young
people/pupils/teachers about the opportunities that exist to
take part in Erasmus+ mobilities after finishing school. The
final output will be a plan that can be followed in order to
implement a successful Erasmus+ Fair.
Note taking materials, pen or pencil.
Optional: a digital device such as computer, laptop, tablet
or smart phone with a text editor.

Step-byThe National Association for Secondary Education decided to
step
ask you and your team to organize an Erasmus+ Fair to
instructions inform parents/young people/pupils/teachers about the
existing opportunities of taking part in Erasmus+ mobilities
after finishing school. The total number of participants has
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decided to be 80 persons, including 30 last secondary grade
pupils.
In order to successfully design and plan this event you have
to follow a number of steps that will lead you to creating in
the end a detailed event plan:
Step 1 – Take it seriously and prepare yourself mentally:
Organising an event is not a simple task. If you’ve ever
organised an event, you know that not everything runs to
plan, and you have to face various challenges. So, it will be
important to act as a team-player, with patience and you
will need to be well-prepared and determined enough to
cope with any kind of difficulties.
To prepare yourself mentally for the hard work and inspire
your teammates it is suggested to read the article “The Key
To Mentally Preparing Yourself To Face Any Challenge
Step 2 – Define the purpose and format: Formulate your
goal as specifically as possible: do you want to convey
knowledge to participants or to inform them about a specific
topic? The format of the event will depend on the answer:
its concept, timing and duration, role distribution within the
team, the layout of the hall, catering and sound. And try not
to get stuck in traditional formats. Take a look at TED
format, thematic brunches, online events, open-air events.
What counts is that your format helps to achieve the goal of
the fair.
Step 3 – Pay sufficient attention to planning: the plan
should include among others logistics and content. Create a
document available to the entire team that is going to
support you in the process, where each member would be
able to see the tasks of the others and the big picture. First,
prepare a list of the main tasks, and then flesh them out in
as much detail as possible in the form of specific steps that
must be completed. It is important to designate the
timeframe in the plan: the time required for completing a
task. It is often underestimated, and preparation goes
slower than you expected. You can use Google templates,
programs such as Trello or even a simple Excel won’t let you
down.
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Step 4 – Draft your budget: Look at the list of tasks and
reflect them in your budget. It is also worth thinking about
a reserve in case of unforeseeable situations. As an option,
you can use an online budget template, adapt it or create
your own.
Step 5 – Be prepared for anything! If you want to pleasantly
surprise your guests, think about everything down to the
smallest detail: how they register, who will greet
participants and how, what music will be playing, do you
have an interesting photo corner, how do your presentations
look and how is your team dressed, what to do during
breaks.
Step 6 – Allocate responsibilities: It is very important to
distribute tasks among the team members that are going to
take part in the organisation and implementation of the
event. For example, someone is responsible for the
registration zone, someone else for greeting the speakers, a
different person for the equipment, for catering,
communication with the press, etc. Every person needs to
be responsible for a zone throughout the entire duration of
the fair. Give each member of the team a document with the
assigned responsibilities, so that every person knows who to
contact for any specific issue.
Step 7 – Ask for feedback: Ask participants to complete a
printed evaluation form at the end of the event or an online
form when they get home. Ask them to assess various
aspects of the event: logistics, speakers, locations, and the
work of the organisers. This information will help you avoid
mistakes in the future and improve the quality of your
events. If possible, get feedback through social networks or
record video reviews / testimonials at the end of an event.
This will come in handy if your event is held again. Here are
few sample forms you may choose from:
Event Evaluation Survey
FREE 9+ Event Evaluation Samples in PDF | MS Word | Excel
Your Complete Guide to the Event Evaluation Process
Whatever event you organise, be optimistic and don’t be
afraid of surprises and your event will be a success!
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Activity 3.2
Module Title

Module 3: Transition Activities from School to Erasmus plus
Mobilities, Using non-formal education activities

Activity
Title

Selecting Techniques and activities for engaging young
people/pupils/teachers

Activity
Code

A3.2

Duration of
the Activity
120 minutes
(in
minutes)
Type of
resource
Aim of
activity

Materials
Required
for Activity

Activity sheet

The aim of this activity is to support youth workers,
educators, trainers and youth leaders to decide which
activities would be appropriate for engaging the young
people/pupils/teachers in a non-formal training session
regarding Erasmus+ mobilities.
Note taking materials, pen or pencil.
Optional: a digital device such as computer, laptop, tablet
or smart phone with a text editor.

Step-byYour hometown secondary school invited you and your team
step
to organize an engaging activity regarding Erasmus+
instructions mobilities for young people/pupils/teachers. The total
number of participants has decided to be 40 persons,
including 25 pupils in their last grade of secondary
education.
In order to select the appropriate activity for engaging the
young people/pupils/teachers in this non-formal training
session you should carefully follow these steps:
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Step 1- Write down the title of the activity you are going to
deliver and determine the people that are going to assist you
so as to successfully deliver this activity.
Step 2- Learners’ Size & Profile: take into account the
number of the participants and analyse your learners’
profile: age, level of education, hobbies etc.
Step 3- Determine the learning outcomes: what knowledge
and skills your learners will acquire at the end of the activity?
How their behaviour will change?
Step 4- NFE technique & Duration: what non-formal
education technique will you choose to use, for what reason,
and for how long? For example, you could split the learners
in groups of 5 and use the “group work” NFE technique
assigning the groups a clear task, i.e., search the web for
15’ min for a specific topic that each group will present after
in 5’ min. This way you will enforce the communication skills
and the ability of the learners to cooperate timely for a
common purpose, understand in depth a topic and present
the results of their effort to others. In addition, check out a
video under the title ‘How to develop Non-Formal Education
activities | Tips and Tricks for trainers’ that will help you
understand how to choose methods for a learning activity.
Step 5- Keep them engaged: Decide about the questions
that are going to be used for keeping your learners
engaged in the learning process. Organise your topics in a
logical order is of paramount importance for the
participants to absorb the information more easily.
Step 6-Infrastucture: what technological or other kind of
infrastructure you need to deliver this activity?
Step 7-Evaluation: how will you monitor and assess the
process? How will you determine what worked and what
didn’t? How will you be sure that the learning outcomes were
achieved?
To understand better the meaning of evaluation in nonformal education environment watch the video called ‘What
is Evaluation in Non-Formal Education environment? Process
and Importance of Evaluation’.

52

IO3-Truth e-learning Space-e-learning Modules for Youth Workers

Step 8-Risks: Try to think some of the most significant risks
that could impact your activity and prepare a plan B.
Step 9-Date & Place: When and where will this activity take
place? Prepare on-time your work and avoid being late.
During all the aforementioned steps, you should keep in
mind the theory part of this module as well as the following
key factors:
•

The mode of mutual interaction and communication;

•

The way in which information from this activity is
shared outside;

The practical aspects to ensure an effective activity

Activity 3.3
Module Title

Module 3: Transition Activities from School to Erasmus plus
Mobilities, Using non-formal education Activities

Activity
Title

Developing an Evaluation Questionnaire

Activity
Code

A3.3

Duration of
the Activity
120 minutes
(in
minutes)
Type of
resource
Aim of
activity

Activity sheet

The aim of this activity is to support youth workers,
educators, trainers and youth leaders to find the best way
for evaluating a non-formal training session regarding
Erasmus+ mobilities delivered to young
people/pupils/teachers.

53

IO3-Truth e-learning Space-e-learning Modules for Youth Workers

Materials
Required
for Activity

Note taking materials, pen or pencil.
A digital device such as computer, laptop, tablet or smart
phone with a text editor.

Step-byA parent’s association of an elementary school decided to
step
invite you to organize a non-formal training session
instructions regarding Erasmus+ mobilities delivered to young
people/pupils/teachers but in order to evaluate it you need
to develop an Evaluation Questionnaire.
Before you start you should bear in mind that an
evaluation questionnaire contains a list of questions that
are used to articulate the assessment of a particular
situation. This questionnaire is commonly developed when
the goals and objectives are already certain. In general,
evaluation questionnaires are useful to:
•

To develop a structured assessment.

•

To guide the whole process of evaluation.

•

To present accurate result.

To successfully complete this activity, you should carefully
consider the following steps:
Step 1- Write down the title of the activity for which you
are going to develop the Evaluation Questionnaire.
Step 2- Determine who and how will complete the
evaluation questionnaire. Know who are the people
involved in the assessment. Determine also the people who
are going to help you collect the answers or if you will do it
by yourself.
Step 3- Deliberate relevant questions. Use questions that
have relevant importance to the activity focusing on the
related goals and objectives.
Step 4- Decide what type and which questions should be
included in the evaluation questionnaire. Prioritise the
questions based on their significance and how well address
the evaluation needs. According to your target group
choose between closed-ended questions (which can be
answered by a simple "yes" or "no") and open-ended
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question (those which require more thought and more than
a simple one-word answer)
Step 5- Verify the questions. Make sure it’s connected to
the assessment of the activity.
During all the aforementioned steps, you should keep in
mind the following key factors:
•

Make the questionnaire concise.

•

Provide a brief introduction and statement of
purpose.

•

Include open-ended questions and rating scale

•

Keep your questions neutral.

•

Consider alternative answers.

•

Ensure that your questions are not assuming.

•

Rank your questions according to its level of
difficulty.

•

Review your questionnaire.

•

Provide blank space at the end for the comments.

Additional Learning Resources
Learning Resource 3.1
Module Title: Module 3: Transition Activities from School to Erasmus
plus Mobilities, Using non-formal education Activities
Title of
Resource:

YOUTRAIN video project: What is non-formal
education? 7 principles of NFE

Resource
Code:

R3.1

Introduction
to the
resource:

In this short video an experienced professional
explains what non-formal education is, whilst it
introduces the definition, the context and the 7 key
principles of non-formal education.
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What will
you get from
using this
resource?

Learners will become familiar with the meaning of
non-formal education in a pleasant and relaxing way.
This video is also helpful in terms of learning more
about youth work in the frame of Erasmus+.

Link to
resource:

What is Non-Formal Education? 7 principles of NFE

Learning Resource 3.2
Module Title: Module 3: Transition Activities from School to Erasmus
plus Mobilities, Using non-formal education activities
Title of
Resource:

YOUTRAIN video project: How to develop Non-Formal
Education activities | Tips and Tricks for trainers

Resource
Code:

R3.2

Introduction
to the
resource:

This is an introductory video on how to develop nonformal education activities, providing the very basic
information in order to cover the topic in question.

What will
you get from
using this
resource?

This video will help the learners understand the way
non-formal education activities are developed. Future
trainers as well as experienced ones can learn the
methods for an efficient learning activity, how to
create and hold space for the participants and how to
improve their skills as trainers.

Link to
resource:

How to develop Non-Formal Education activities | Tips
and Tricks for trainers

Learning Resource 3.3
Module Title: Module 3: Transition activities from school to Erasmus
plus mobilities, using non-formal education activities
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Title of
Resource:

Non-formal and informal education: History, Current
Issues and Questions

Resource
Code:

R3.3

Introduction
to the
resource:

Stéphanie Gasse, specialist in Education Sciences,
gave this interview to Thierry Ardouin, highlighting
certain aspects of non-formal and informal education,
clarifying the content of the terms, as well as
underlining history elements and current issues.

What will
you get from
using this
resource?

Learners will have the chance to enrich their
knowledge on non-formal education from a scientific
perspective, covering issues related to the education
policy and the international context that goes beyond
the EU-perspective. The interview is also available in
English, French and German.

Link to
resource:

Non-Formal and Informal Education: History, Current
Issues and Questions

Learning Resource 3.4
Module Title: Module 3: Transition activities from school to Erasmus
plus mobilities, using non-formal education activities
Title of
Resource:

Top 200 Tools for Learning 2019

Resource
Code:

R3.4

Introduction
to the
resource:

This article provides the Top Tools for Learning 2019
list that was compiled by Jane Hart from the results of
the 13th Annual Learning Tools Survey and released
on 18 September 2019.
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What will
you get from
using this
resource?

This article provides a table listing the top 200 tools as
well as their ranking on 3 sub-lists:
•

Top Tools for Personal & Professional Learning
(PPL100)

•

Top Tools for Workplace Learning (WPL100)

•

Top Tools for Higher Education (EDU100)

By studying these lists, you will expand your
knowledge regarding the modern tools that you can
use while working with young people.
Link to
resource:

Top 200 Tools for Learning

Learning Resource 3.5
Module Title: Module 3: Transition activities from school to Erasmus
plus mobilities, using non-formal education activities
Title of
Resource:

How to raise an inventor. Technology and Engineering
Learning Material for Schools.

Resource
Code:

R3.5

Introduction
to the
resource:

This the official page of a two-year Erasmus+ project
seeking to contribute to the expansion of the STEAM
initiatives and to improve the capabilities of pupils in
primary and secondary educational institutions in the
fields of technology and engineering.

What will
you get from
using this
resource?

Learners will have the chance to read and watch
videos and photos related to NFE activities involving
pupils, teachers and local authorities from different
countries in the context of Erasmus+. This material
could inspire and mobilise both the learners and the
pupils/teachers to get involved in similar Erasmus+
and mobility initiatives.
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Link to
resource:

How to raise an inventor. Technology and Engineering
learning material for schools.

References
For finding out the definition of certain terms with which you may not be
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Module 4:
Accessibility of information and how to teach
young PwVHPI to use the internet safely for
mobility and other opportunities
Introduction
The Internet is a barrel of knowledge on any topic, which makes
information more accessible, but also questions the safety of information
stored and user activity across networks. Sharing and finding information
is simplified due to ongoing advancements in technology, imposed by the
evolution of the industry. Youth workers, educators, trainers and youth
leaders will find it more convenient to access information for their
teaching or other professional support targeted at PwVHPI (people with
visual, hearing or physical impairment). They will also take the role of
instructing young PWVHPI on using the internet safely.
This module aims to increase the knowledge and competences of youth
workers, educators, trainers and youth leaders on accessibility of
information and safety prerequisites in Internet usage in order to be in
the position of teaching young PwVHPI in this respect. The module also
focuses on supporting young PwVHPI in using the internet for the purpose
of finding information on and support in relation to mobilities or other
opportunities. Taking into consideration different types of impairments, it
is especially important to instruct young PwVHPI on how they can benefit
from using the Internet and how to do it in a safe way.
The module addresses and comprises of the following topics:
•

Accessibility of information online

•

Teaching on internet safety

•

Supporting in mobilities and other opportunities

By the end of this module, you will learn:
•

the difference between website accessibility, usability and inclusion,

•

how to instruct on accessibility of information online,

•

how to teach on internet safety,

•

how to adjust accessibility features on websites,

•

where to find accessible information on mobilities and other
opportunities.
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Theoretical Chapter
1. Accessibility of information online
Accessibility of information online can be defined at two levels (W3C Web
Accessibility Initiative, 2016):
1. already at the stage of the development of platforms and content to
be accessible for a wider audience, and
2. at the usability stage when web accessibility implies the use of
online environment for all persons -websites, tools, and
technologies have been designed and developed so that people with
disabilities can use them.
However, both of these levels impact the experience of internet users. It
is especially important to have accessible websites when trainers are not
aware from the very beginning of possible impairments their group of
learners / learner may have, and for the trainers to be aware of the
availability of such websites when preparing for teaching. Technology
aims to fill the gap in approaching learners with different abilities, not
necessarily disabilities, and more tools are available for equal participation
of learners in education.
Accessibility, usability and inclusion of websites
Although these terms are connected, they are not exactly the same. The
first of them – accessibility means that a website is technically adjusted
for its use by people with disabilities. Accessibility is closely linked with
the back-end of a website; how it is built in order to make it accessible for
target users. As a result, PwVHPI can interact with a website without
barriers. The second mentioned term – usability means that a website is
user-friendly for all users without dividing them into people with or
without disabilities. Therefore, a website should be easy to follow and
navigate through to be identified in the category of usability. Website
inclusion is broader than the three terms and is related to the
involvement of users: it covers accessibility and usability, but also takes
into consideration the digital skills of users and/or other individual
peculiarities (ibid.).
A website is accessible to young PwVHPI if they can use it either
(Balanskat et al., 2006):
•

as it is,

•

with minor adjustment or configuration, or
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•

in conjunction with some assistive technology.

What does minor adjustment or configuration mean?
It implies the introduction of some basic features to pages, including the
adjustment of colours, font or layout, but also the selection of words that
can make content more inclusive.
Can I as a trainer do it myself?
Of course, you can. Depending on the type of information to be accessed
online, there are a few ways of doing this. From the level of the browser,
you can install an add-on that works on every site opened with that
browser. If you are responsible for the content, you can structure it in a
way to make it as inclusive as possible.
What are types of assistive technology?
The World Health Organization defines assistive technology as products to
maintain or improve an individual’s functioning and independence […]. It
highlights that assistive technology is among others for persons with
disability, enabling and promoting inclusion and participation (World
Health Organization, 2020).
Examples of such technology are screen readers, screen magnifiers,
speech recognition technology, Braille terminals, wheelchairs, hearing
aids, alternative keyboards, oversize trackballs or computer mice. More
devices are being built using the Industry 4.0 technology, like artificial
intelligence or augmented reality (AR) (Dreamhost, 2020).
The digital results developed within the DARE project are compliant for
users relying on screen readers.
Can I as a trainer use them for free?
Yes, there are assistive technologies (and tools) that are free of use, e.g.
screen readers (NonVisual Desktop Access - available for Windows) or
speech recognition technology/voice assistants incorporated in a
browser/device. Video calls become of great value as an alternative in
communication when sign language is used. However, additional
investment may be necessary, like in the case of Braille terminals or
alternative keyboards.
Barriers PwVHPI may be facing in using the Internet
The design of a website can cause barriers for PwVHPI. Websites that are
kept simple in structure and avoid the use of bright colours will be
accessible for more users – otherwise, a disabled person may feel
excluded from using them. It is quite tricky to have a website that is
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barrier-free. Most websites are not initially designed for people with
disabilities but based on their purpose (selling, communication, learning
or promotion platform, among others) and target group, although PwVHPI
will in the end be among the users of these sites, even when with the
support of their trainers. On the other hand, there are very few pages
dedicated to be used specifically by PwVHPI or are not exhaustive enough
– include basic information or only some accessibility features, which do
not account for full online experience. Some pages also stop being
updated – the content is not maintained any longer, although it may
remain available under the same address. An example is My web my way
by BBC (2014), an interesting site providing information and best
practices on accessibility, questioning not only the quality and timeliness
of information published online, but also the safe use of websites and
what additional barriers the internet is imposing to its users.
Most common barriers faced by PwVHPI based on the type of impairment
(W3C Web Accessibility Initiative, 2017):
•

Visual impairment – difficulty in reading information due to the
choice of colours (light in opposition to dark), flashing elements
(which can be to a constraint in photosensitive seizures), font size
(usually too small), amount of text in comparison to visual
elements.

•

Hearing impairment – material that includes audio has reduced
possibilities of adjusting the voice speed and/or volume, especially if
it is embedded on the website and not our own authorship; but
also, when having chosen the reading option, the pace may not be
adjusted to the specific hearing difficulty.

•

Physical impairment – difficulty in using a mouse or other buttons,
as well as lack of flexibility in orientation on a website as a result of
the limitation or loss of motor skills.

Solutions to making information accessible for young PwVHPI
Making information accessible across the web results from the settings
behind web technologies, browsers and other tools for the proper
functioning of a website, only at the end - the website layout itself.
Some websites also feature an accessibility widget that can enable the
following functions (the first two listed applicable only for desktops):
keyboard navigation, cursor, contrast+, bigger text, pause animations,
read page function, highlight links, text spacing, dyslexia friendly
(Brotherton, C.,2020).
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However, for an accessibility widget to serve its purpose, it is necessary
to have a well-designed website with well-structured content. To find out
more you can check this checklist on accessibility and Chapter 5 entitled
“A for accessibility: practical information on accessibility of websites and
documents” of the DARE Practical Guide for Inclusion.
You can additionally use the WAVE Web Accessibility Evaluation Tool.

2. Teaching internet safety
Teaching internet safety can also be defined at two levels:
1. how to use the internet safely and
2. how to protect user data.
The areas of interest or concern and possible issues and challenges at
both levels will be connected with privacy, cyber-security and dignity
issues for PwVHPI. Most internet users browse for information without
considering the dangers related to online activities. As a trainer or youth
worker you can definitely support the young PwVHPI in the safe use of the
internet and data protection.
For more information on teaching your learners how to stay safe and
secure online, check these online security tips.
How can I explain what GDPR is to my learners?
Not all learners may be aware of the General Data Protection Regulation
(GDPR) and that it has something to do with their own data. Learners
should be informed that according to EU regulation which came into force
on 25 May 2018, the privacy of their information is under better control
and websites that are collecting user data are required to have a policy in
place informing where, how and the purpose of collecting data (Marriot,
S., 2018).
How can I caution my learners on potential acts of cyberbullying?
PwVHPIs are more prone to fall victims of such acts and the consequences
can be more serious in their case. First of all, they should know that it is
never their fault. Secondly, they should know that when noticing or
experiencing cyberbullying, they can always report incidents to authority
figures (trainers, teachers, youth workers or family).
Learners should also know that there are many types of cyberbullying,
which include public hate speech (on social media, forums, across the
internet), publication of images/videos/information without the consent of
the person, sending unwanted private messages, but also constant
contact (stalking)– any of which should not be neglected, since the acts
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most probably were intentional. Muchmore, the target of cyberbullying is
not necessarily an individual, but could also be a group of people
threatened and/or humiliated in public networks.
If the learner has information who is causing the harm, she*he can
directly speak with this person to stop their behaviour (or ask a trainer for
assistance if they do not feel comfortable with the situation). In terms of
messages, learners should be instructed not to reply to the user, block
her*him, but also save the evidence for keeping proof of the offensive
messages. In the most extreme cases (e.g. violence, discrimination), the
acts of cyberbullying should be reported to service providers/social media
sites or even public authorities for law enforcement.
Although you cannot completely prevent your learners from cyberbullying,
there are some preventive steps you can for example instruct them to
avoid sharing sensitive personal information online or participating in
discussions that include cyber-bullying behaviour; you can also assist
them in installing parental control software or apps on the digital device
(Heston, K. 2020).

3. Supporting in mobilities and other
opportunities
Young people find it easier to search for information online. The type of
information they search for and on what sites is also connected with the
protection applied to data being transmitted, as well as the material being
up-to-date. Trainers supporting young PwVHPI are in the position of
guiding them what information to look for, how to access it and where to
find it online to better experience and benefit from their mobility.
Anyone, not only PwVHPI, interested in participating in mobilities, should
prepare for the experience. There are many activities before, during and
after mobilities. The Guide of good practices for the implementation of
European mobility projects is a comprehensive material dedicated to
coordinators and participants of mobilities, including examples of tools
useful throughout the whole mobility experience. The Erasmus+ App
provides information and guidance on the mobility process.
When searching for mobilities and other similar opportunities online, the
following websites should be checked:
European Youth Portal, which includes the choice of organizations that are
capable of hosting persons with disabilities.
European Solidarity Corps Projects, including the participation of persons
with disabilities in volunteering, traineeships and solidarity projects.
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SALTO-YOUTH, including various mobility activities from youth exchanges,
through volunteering to training opportunities, and non-formal learning
resources for youth workers.
ErasmusIntern.org, includes opportunities for participating in internships
abroad, digital traineeship opportunities or volunteer opportunities.
Erasmus+ partner search on Facebook is a public group for opportunities
to participate in a project, including mobilities.
The Erasmus+ Project Results Platform is another place to search for
youth exchange opportunities.
We also encourage to check calls initiated by the DARE project.

Self-assessment
1. What are some barriers faced by PwVHPI when using the internet?
a. Difficulty in reading information
b. Flashing and bright elements
c. High amount of text in comparison to visual elements
d. All of the above answers are correct
2. A website is accessible:
a. when people with certain disabilities can benefit from
its use.
b. only under the condition it is available under a valid address.
3. Website usability relates to:
a. being inclusive and barrier-free.
b. being user-friendly for all its users without dividing
them by people with or without disabilities.
4. Website inclusion covers:
a. accessibility and usability.
b. usability only from the designer perspective.
5. To make a website accessible you can:
a. Adjust colours, font and content
b. Install add-ons
c. Update device or browser settings
d. All of the above answers are correct
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6. What is assistive technology?
a. Devices that improve an individual’s functioning and
independence
b. Technologies that assist persons with disabilities
c. Screen readers and Braille terminals
d. All of the above answers are correct
7. What are examples increasing internet safety?
a. Careful browsing
b. Connecting to quickest available Wi-Fi connection
c. Sticking to the same passwords
d. Downloading all received email attachments
8. How should learners react to incidences of cyberbullying?
a. Ignore these incidences regardless of their impact
b. Speak with someone else online about the situation
c. Immediately report the activity to public authorities
d. Consider ignoring or seeking support in stopping these
incidences
9. What are some preventive actions regarding cyberbullying that you
can instruct your learners on?
a. to avoid sharing personal information online
b. to avoid participating in discussions that look suspicious
c. to install parental control software or apps on the digital
device
d. All of the above answers are correct
10. What kind of resources can young PwVHPI use to search for
information on mobilities or other opportunities?
a. Good practice guides developed within Erasmus+ projects
b. European Youth Portal
c. Erasmus+ Project Results Platform
d. All of the above answers are correct
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Activities
Activity 4.1

Module Title

Module 4: Accessibility of information and how to teach young
PwVHPI to use the internet safely for mobility and other
opportunities

Activity Title

Reflection on the impact of accessibility features for the benefit of
people with different disabilities

Activity Code A4.1
Duration of
the Activity
(in minutes)
Type of
resource
Aim of
activity

Materials
Required for
Activity

60 minutes

Activity sheet

The aim of the activity is exploring the various perspectives of
device usability and web accessibility demonstrated by people with
different disabilities. You are recommended to watch the
“Perspectives Videos” and access how you have been adjusting
your teaching for the benefit of people with different disabilities.
Reflect what improvements you can make to the teaching and
learning experience of your training sessions – for this purpose
consider the “What needs to happen for this to work?” part of each
“Perspective Video”.
Laptop or tablet with safe and stable Internet access.

Step-by-step STEP 1: Go to the Perspective Videos section on the W3C Web
instructions Accessibility Initiative Website.
STEP 2: Explore each of the videos related to the impact of
accessibility on people with different disabilities.
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STEP 3: Reflect how your teaching/training is adjusted to meet the
difficulties (visual, hearing or physical) your learners/trainees are
facing.
STEP 4: Reflect on the improvements you can introduce to your
teaching/training considering the “What needs to happen for this to
work?” part of each “Perspective Video”.
STEP 5: Share your reflections with other youth workers. It can be
the case that while collaborating you will come up with new
solutions for a more inclusive training environment.

Activity 4.2

Module Title

Module 4: Accessibility of information and how to teach young
PwVHPI to use the internet safely for mobility and other
opportunities

Activity Title

Good practices on accessible websites

Activity Code A4.2
Duration of
the Activity
(in minutes)
Type of
resource
Aim of
activity

40 minutes

Activity sheet

The aim of this activity is to compare different types of websites for
their accessibility features in accordance to different types of
impairments. You are advised to do the analysis from the user
perspective and from the design perspective. When you complete
the activity, you will be better prepared to design website content
taking into consideration accessibility features (layout, colours, font,
among others) and assisting your learners in choosing websites that
are adjusted (or can be adjusted) to their special needs.
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Materials
Required for
Activity

Laptop or tablet with safe and stable Internet access.

Step-by-step STEP 1: Go to the DARE project website available at https://dareinstructions project.de/ which is a good practice of an accessible website.
STEP 2: Explore the features within the accessibility widget and
decide which of them are suitable for persons with visual, hearing
or physical impairments.
STEP 3: Consult tools for measuring the level of website
accessibility. For this purpose you can use the WAVE Web
Accessibility Evaluation Tool and the Color Contrast Accessibility
Validator or any other recommendations you find on the Internet.
Please note to choose pages that are secure, i.e. begin with https://
or include the icon of a “lock”. Please note to also check the
“Accessibility” settings of your device and inside your browser.
STEP 4: Based on the outcomes of the previous steps, choose 3
more websites that you are familiar with or what to investigate, and
evaluate their accessibility.
Have you identified any examples of good practices?
STEP 5: As a follow-up to the previous step check some additional
good practices of accessible websites from the user
perspective and designer perspective.
STEP 6: The final step is to reflect on your overall findings
from the website user perspective and designer perspective.

Additional Learning Resources
Learning Resource 4.1
Module Title:

Title of
Resource:

Module 4: Accessibility of information and how to teach
young PwVHPI to use the internet safely for mobility and
other opportunities
Tools and Techniques for using the web
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Resource
Code:
Introduction
to the
resource:

R4.1

Webpage with examples of tools and techniques, as well as
stories and accessibility features implemented based on the
type of disability.

What will you This resource introduces techniques and tools that are used
get from using by people with disabilities when on the web. You will find out
this resource? about different solutions for adjusting web browser settings,
configurations such as text-to-speech, voice recognition and
many more. The stories of people with disabilities and
provided examples can be an inspiration for introducing new
solutions for the benefit of your learners.
Link to
resource:

Tools and techniques in How People with Disabilities Use the
Web

Learning Resource 4.2
Module Title:

Module 4: Accessibility of information and how to teach
young PwVHPI to use the internet safely for mobility and
other opportunities

Title of
Resource:

Cybersecurity basics

Resource
Code:

R4.2

Introduction
to the
resource:

Webpage with resources for trainers for the purpose of
organizing training on the topic of cybersecurity. All available
files are for download.

What will you The resource introduces material for conducting a training on
get from using cybersecurity basics. The trainer is equipped with a lesson
this resource? plan, handout and presentation to support the training. The
resource can also be an inspiration for designing own material
related to the topic.
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Link to
resource:

Webpage with Lesson plan, handout and presentation on
Cybersecurity basics

Learning Resource 4.3
Module Title:

Module 4: Accessibility of information and how to teach
young PwVHPI to use the internet safely for mobility and
other opportunities

Title of
Resource:

Operating System and Browser Accessibility Display Modes

Resource
Code:

R4.3

Introduction
to the
resource:

Article on webpage related to different types of display
modes, including dark mode, increased colours mode and
other types, facilitating website accessibility especially for
persons with visual impairments.

What will you The resource introduces different types of display modes that
get from using can be adjusted to the screens of digital devices. The
this resource? resource will help to understand the choice of adequate
display modes for operating systems and browsers. Trainers
will be in a better position to assists learners on accessibility
features, especially those with visual impairments.
Link to
resource:

Operating System and Browser Accessibility Display Modes

References
For finding out the definition of certain terms with which you may not be
familiarised, please read the DARE Practical Guide for Inclusion, the first output
DARE project partners developed.
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Module 5:
Creating and sustaining a learning environment
for young PwVHPI during the mobility.
Introduction
“Creating and sustaining a learning environment for young People with
Visual Hearing Physical Impairments (PwVHPI) during the mobility” is the
fifth module developed for youth workers, educators, trainers and youth
leaders. This module aims to increase the skills and competencies of youth
workers who want to work with young PwVHPI and learn more about
different types of learning environments and how to create and sustain a
learning environment during mobility.
This module addresses and comprises in specific the following topics:
•

What is a learning environment?
 Different types of learning environments (Learner-Centered,
Knowledge-Centered, Assessment Centered).

•

How can we make a learning environment sustainable and
inclusive?
 Inclusivity practices to consider for your learning environment
and the important difference between equity and equality in
an inclusive environment.

By the end of this module, you will:
•

Learn what a learning environment is and its classifications.

•

Learn about the different kinds/types of learning environments and
its different types.

•

Identify and list inclusive practices and characteristics of inclusive
learning environments.

Theoretical Chapter
1. What is a Learning Environment?
1.1 Definition of a Learning Environment
With the term learning environment, we define the diverse physical
locations, contexts, and cultures in which learners learn. The definition
also includes the culture of a school or class—its ethos and
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characteristics, encompassing how persons interact with and treat one
another—as well as the ways in which facilitators may organize a learning
environment setting to facilitate learning (Bates, 2020).
While learning environments vary from classroom, spaces and context,
experts identify four specific classifications of learning environments.
According to this classification, learning environments can be:
•

student or learner-centered,

•

knowledge-centered,

•

assessment-centered,

•

community- centered.

Graphic Source: PIXABAY

1.2 Different types of learning environments
Learner-Centered Environments
Α learner-centered learning environment focuses on the learners’ needs
and the learning process is enriched by the culture, beliefs, attitudes,
skills, and knowledge that they may bring to the learning environment. In
a learner-centered environment, the teacher/ youth worker builds on the
conceptual and cultural knowledge of each learner. During the mobility
learners/participants are asked to express their views, they are actively
involved in the discussion, where they bring most of the input and
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construct their meaning based on prior knowledge and experiences. The
youth worker acts as a link between new learning and what learners
already know (Ifenthaler, 2012).
Knowledge-Centered Environments
When we speak of knowledge-centered environments, we mostly refer to
a formal education environment. Knowledge-centered environments focus
more on assisting learners in acquitting information with deep
understanding so that they can use it in new situations and contexts
(Ifenthaler, 2012, pp. 929-931).
Assessment-Centered Environments
Τhe assessment procedure offers valuable information for both teachers/
facilitators and learners as it includes assessment measures in various
formats. Results are collected in several ways, both in a formal and nonformal education context. The two main types of assessment procedures
are formative and summative:
•

An environment of formative assessment is designed to give
continuous feedback about predispositions and performances to
both learners and instructors (Ifenthaler, 2012, pp.929 -931).

•

A summative assessment is designed to focus on measuring the
results of learning and includes regular gathering of data that
provide quality control and serve the important function of
reviewing and achieved qualifications /credentials (IRIS, 2020).

Community-centered learning environment
Community-centered learning environments are based on values or norms
that promote lifelong learning education. In this environment, learners
are encouraged to ask questions, learn from each other and are confident
to say that they don’t know something, instead being afraid to get caught
not knowing something (Iris, 2020). Community-centered learning
environments’encompass a truly collaborative learning environment based
on learners needs and focus on each learner ability to develop
competence and confidence.
During mobility, the learning environment resembles a lot the
community-learning environment, as they share common characteristics,
such as: collaborative learning, the alignment of the learners and
facilitators’ expectations, and the sessions are based on participants’
needs.
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2. Inclusive learning environment during a
mobility
What is an inclusive learning environment?
An inclusive learning environment is the space where participants feel
welcomed, engaged, and safe and everyone has an equal opportunity to
participate in the learning process (Holeton, 2020). Inclusiveness is one
of the main pillars of education: no education system can be considered
prosperous without being inclusive. This is why efforts need to be made to
bring education as close to the idea of inclusiveness as possible, thriving
to understand cultural and social differences without flattening them in
homogeneous turbulence.

Graphic Source: PIXABAY
Inclusion process encompasses three main aspects:
Physiological Inclusion
When organizing a learning mobility choosing the right room with the
proper infrastructure is an essential part for achieving an inclusive
learning environment. Characteristics such as lighting, acoustics,
temperature, air quality and accessibility—can make a space feel more or
less comfortable/welcoming for people. Another very important aspect to
have in mind when organizing a learning mobility is Maslow's famous
hierarchy of needs. People cannot learn effectively if they're too hungry,
thirsty, hot/cold, or tired, so the learning environment should first secure
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that learners’ physiological needs for food, water, comfort, rest,
accessibility and mobility needs are met (Holeton, 2020).
Cognitive Inclusion
When organizing an inclusive mobility, you need to ensure that the
designed activities meet the three main principles of the Universal Design
for Learning guidelines, to allow participants/learners to express,
communicate and learn with various means and methods. As a facilitator
you should try to include:
•

Multiple means of representation: provide alternatives and various
media for showing visual or auditory information, visual displays,
and equipment for lecture and notes capture; provide hardware and
software allowing information sharing using multiple media.

•

Multiple means of expression: provide access to assistive
technologies; provide spaces with access to different types of tools
for creating and sharing content.

•

Multiple means of engagement: provide diverse and flexible spaces
for learning, collaboration, and teamwork with plenty of room for
movement and interaction among participants (Holeton, 2020).

Cultural Inclusion
The last but definitely not least aspect of inclusion in a learning
environment is the cultural inclusion aspect. According to Barker et al
(2016):
"A culturally inclusive classroom is one where students and staff alike
recognize, appreciate and capitalize on diversity so as to enrich the
overall learning experience. Fostering a culturally inclusive learning
environment encourages all individuals – regardless of age, gender,
ethnicity, religious affiliation, socioeconomic status, sexual orientation or
political beliefs – to develop personal contacts and effective intercultural
skills."(Barker et al, 2016 p.1)
Equality vs Equity in an inclusive perspective
When implementing a learning mobility as a facilitator, you probably try
your best to treat all the young people of your group equally. However,
have you ever wondered if you treat them equitably? In an inclusive
learning environment, you need to be aware of the working methods you
select throughout the duration of your mobility and try to make them as
equitable as you can.
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Graphic Source: PIXABAY
In every activity you need to understand the various needs of your
diverse group and adapt the methods and activities, accordingly. For
example, you use the circle method where you bring all your young
people together for a discussion, group reflection or debriefing, you are
practicing equality (because all the young people are in one place and in
theory have the same chances to participate) but that does not
necessarily guarantee equity. In every group, there are always one or two
young persons, who have more confidence than the other and have no
trouble speaking out, who come up with the right answers right away, or
who are witty and have plenty of jokes/comments to share with the group
during a discussion (Schroeder, 2014, pp. 106-107). On the other hand,
there are other participants who seldom say anything and prefer to listen
and blend in the background. These youngsters may lack self-confidence
or language skills. Another possibility could be that they have learning
disabilities which make it difficult for them to process information as fast
as others do. They can even be dyslexic or illiterate. It is your
responsibility as a facilitator to be aware of it. But how can you practice
equity?
Patience is virtue: As a facilitator, after asking a question, wait 5-10
seconds before giving the floor to participants. In this way, you give some
time to all of them to process the question and think up a response. As a
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facilitator, do your best to give all members of the group the time and
space they need to participate fully.
Mix it up and make it inclusive: Remember that it is very important to
diversify your working methods to be more inclusive. Usually, even if it is
not intentional, facilitators taking their first steps in the mobility field,
tend to choose more traditional or “academic” ways of learning (like
reading, writing, group discussions, etc.). Have always in mind, though,
that different people learn and express in different ways. Some learn best
through visual representation, some through figures, some express best
when using their body, some learn best through games and fun activities
(Schroeder, 2014, p.106). To work as equitably as possible, try to use a
range of methods that respond to a range of learning styles.
For more information on inclusive practices during a mobility and for
diverse needs of young People with Visual, Hearing and Physical
Impairments (young PwVHPI) check the DARE Practical Guide of Inclusion

Self-assessment
1. A learning environment:
a. Is only the physical space where learning takes place
b. Only refers to teachers and students
c. Is only knowledge centered
d. includes the space, the content, the methods, and the learning
culture
2. How many types of learning environments exist:
a. 2
b. 3
c. 4
d. 5
3. Knowledge-centered environments focus more on:
a. Learners’ needs and the learning process
b. cooperative learning
c. the knowledge development of facilitators
d. on acquittance of information combined
understanding
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4. The learning environment during a mobility is closer to:
a. Knowledge-centered learning environment
b. Community – centered learning environment
5. The types of assessment exist in assessment learning environment:
a. Formative and cognitive
b. Formative and summative
6. In a community centered learning environment:
a. the peer and cooperative learning among learners is
encouraged
b. there is an alignment of learners and facilitators course
expectations
c. learning takes place solely in a local community environment.
7. In an inclusive learning environment:
a. The basic needs of participants are covered
b. The chosen method focuses on covering the learning needs of
the majority
c. There is physiological, cognitive and cultural inclusion.
8. According to the Universal Design for Learning guidelines, the designed
activities need to follow the:
a.

Multiple means of representation principle

b. Multiple means of expression principle
c. Multiple means of engagement
9. In a cultural- inclusive environment:
a. The designed activities recognize, appreciate and use diversity
to enrich the overall learning experience
b. Participants feel comfortable to develop personal contacts and
effective intercultural skills no matter their age, gender,
ethnicity, religious affiliation, socioeconomic status, sexual
orientation or political beliefs
c. All the above
10. An inclusive learning environment is based on the value of:
a. Equality
b. Equity
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Activities
Activity 5.1
Module Title

Module 5: Creating and sustaining a learning environment
for young PwVHPI during the mobility

Activity
Title

Are you a “have” or “have not”? Are you “in” or “out”?

Activity
Code

A5.1

Duration of
the Activity 20-25
(in minutes
Type of
resource
Aim of
activity

Materials
Required
for Activity

Activity Sheet

The aim of this activity is to support facilitators that are not
very experienced in the field of inclusion, to think deeper
and get familiarized with the concept of social exclusion. This
short exercise deals how our financial situation, our place in
society, the quality of our personal relationships (“have or
have not”), our possibilities to participate and our future
perspectives are just as important to our sense of well-being
and belonging (“Am I in or am I out?”).

Note taking materials, pen or pencil.
Optional: a digital device such as computer, laptop, tablet
that will help you researching about the conditions of
youngsters in your area

Step-byTo better understand what is meant by “social exclusion”,
step
try this short exercise.
instructions
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Step 1: Consider the young people you work with. Think
about how they relate to other young people in their
school, in their community or in their country as a whole.
Step 2: Take a piece of paper and take notes if this helps
you concentrate or keep track of your thoughts.
Would you say they have equal or fair access to things
like:
‣ Decent housing?
‣ Healthy food every day?
‣ Regular medical and dental care?
‣ Good schools with caring teachers?
‣ Pocket money?
‣ Affordable free time activities?
Step 3: What about other factors? Would you say that
they:
‣ Have a loving and supportive family?
‣ Have supportive friendships?
‣ Live in a community where their language, religion and
culture are respected?
‣ Live in a community where they are safe from harm and
violence?
‣ Have a voice on social and political matters and are being
heard?
‣ Have, in general, an interesting life and reason to feel
positive about their future?
If you answered “yes” to most of the questions above, your
young people enjoy a certain amount of well-being. In
these categories, they could be considered as the “haves”
in society or as those who are “in” (included). If your
answers were mostly “no”, then, to some extent, your
young people may be “out” or “excluded” from some
aspects of a healthy life. In the context of the questions
above, they could be considered as the “have-nots” of
society.
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This activity was taken from Inclusion A- Z: A compass to
international Inclusion projects

Activity 5.2
Module Title

Module 5: Creating and sustaining a learning environment
for young PwVHPI during the mobility

Activity
Title

The 3Cs test of designing an activity

Activity
Code

A5.2

Duration of
the Activity 30-40 min
(in minutes
Type of
resource
Aim of
activity

Materials
Required
for Activity

Activity Sheet, Salto-Youth Platform

This activity will introduce to the facilitators the 3Cs
(Challenge, Connection, Capacity) principle when designing
or implementing activities in an international inclusion
project and the importance of adaptation when we
implement an inclusive activity.
Note taking materials, pen or pencil, a digital device such
as computer, laptop, tablet that will help you researching
about the conditions of youngsters in your area.

Step-byIn order for people to learn, you should think of the 3 Cs:
step
Challenge, Connection, Capacity and you should always
instructions adapt a method to your groups’ needs.
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Step 1: Choose a youth exchange activity from the Salto
Youth Toolbox and imagine that you are going to use it to
break the ice in a youth exchange with a mixed ability
group meaning that you will have young people with and
without disabilities.
Step 2: Now take this piece of paper and check if your
chosen activity fulfils the first C of the 3Cs principle.
-

Is the chosen activity challenging enough for your
group?

Challenging in these terms, means that an activity should
be challenging for young people, it should entice them to
try it and jump on board expanding their borders. The
challenge, however, should not look insurmountable as this
makes them drop out or, if they should fail, causes
frustration and make them think twice before joining in
such a project again. On the other hand, the challenge
should be high enough so as not to be boring for the young
people or take all sense of achievement – “yes we did it” –
out of it. Do you have any remarks on how you can adapt
the activity to make it challenging enough for your group?
Write them down!
Step 3: Now continue with the next C, Connection.
-

Does the chosen activity make young people feel
connected to it?

For an activity to be successful, young people should feel
connected to it. To achieve this, you should adapt the
activity to make it compatible to the world the young
people live in. You should be careful so as not to involve
young people in activities whose form or content is going
to alienate them from the start, like introducing a game
requiring very selfish/competitive behavior from a group of
highly peer-orientated young people. Young people may
have real life situations that you have little or no
experience of and consequently they may become
uninterested or frustrated if you work to an agenda that is
not connected or is irrelevant to their needs.
Do you have any remarks on how you can make the
activity more relatable to your group? Write them down!
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Step 4: Next continue with the final C, the Capacity.
-

Does your activity correspond to the capacities of the
group?

It is very important as a facilitator to know more or less
the capacities and skills of the young people and adapt the
activity accordingly to obtain a sequence of little
achievements and successes. Bear in mind, that a method
or activity only works if it is tailored /adapted to the target
group (being aware of the different abilities), but also to
what you as a facilitator* feel comfortable with while you
are working.
An example of adaptation of an activity is the following:
Alphabetical chairs
This icebreaker is a funny way for the participants to get to
know each other’s names and break the ice. All
participants, stand on a line of chairs and then they have
to arrange themselves in alphabetical order according to
their first name without touching the floor and without
falling. So, what happens in case you have people with a
disability in the group? You adapt the game of course!
instead of standing on chairs you can ask participants to
hold a rope, and they need to sort themselves without ever
letting go completely of the rope (always one contact
point).
Do you have any remarks on how you can adapt the
activity to the capacities of your group? Write them down!
Step 5: recheck!
You can overview now your activity and check how and if it
is changed from the original one. You can also try it again
by varying the group and think for example how it would
change if you had a person in the group that did not speak
the language of a person with visual / hearing disabilities.
How would you adapt the activity in this case to make it
inclusive?
Finally, remember that when you manage to address the
3Cs in your project and keep them in balance, the first step
towards a successful mobility has been set!
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This activity was adapted from the manual from No Barriers No borders

Additional Learning Resources
Learning Resource 5.1
Module Title: Module 5: Creating and sustaining a learning
environment for young PwVHPI during the mobility
Title of
Resource:

T-Kit on Social Inclusion

Resource
Code:

R5.1

Introduction
to the
resource:

This Training Kit is the inclusion publication of the
Partnership between the European Commission and
the Council of Europe on youth worker training addressing different issues of inclusion in youth work

What will
you get from
using this
resource?

The manual examines the possibilities to use nonformal education as a tool for inclusion the practice of
inclusive youth work particular approaches (such as
peer education etc.) and exercises explores the
following subjects/content:

Link to
resource:

-

the future of Europe for young people

-

it defines the target group of social inclusion

-

it gives some key indicators on how to reach the
target group

-

the context of young people is analysed

T-Kit on Social Inclusion
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Learning Resource 5.2
Module Title: Module 5: Creating and sustaining a learning
environment for young PwVHPI during the mobility
Title of
Resource:

Going International: Opportunities for all!

Resource
Code:

R5.2

Introduction
to the
resource:

A booklet with practical inclusion methods and advice
for preparing, implementing and following-up on
international projects with young people with fewer
opportunities.

What will
you get from
using this
resource?

The overall aim of this booklet is to document
examples of good practice and specific working
methods that will enable the reader to increase the
participation of young people with fewer opportunities
in, and reduce their exclusion from, international
individual or group experiences. The booklet is
complimentary to the T-Kit on Social Inclusion in the
sense that it is more ‘ready to use’ and the
Commission’s Inspirational Booklet on Inclusion, which
aims to give examples and motivation, this Booklet
will focus more on concrete situations that can occur
during the three critical stages, PLAN, DO,
REVIEW, of an international activity

Link to
resource:

Going International: Opportunities for all!

Learning Resource 5.3
Module Title: Module 5: Creating and sustaining a learning
environment for young PwVHPI during the mobility
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Title of
Resource:

Universal Design for Learning Guidelines

Resource
Code:

R5.3

Introduction
to the
resource:

The UDL Guidelines are a tool used in the
implementation of Universal Design for Learning, a
framework to improve and optimize teaching and
learning for all people based on scientific insights into
how humans learn.

What will
you get from
using this
resource?

The UDL Guidelines can be used by educators,
curriculum developers, researchers, parents, and
anyone else who wants to implement the UDL
framework in a learning environment. These
guidelines offer a set of concrete suggestions that can
be applied to any discipline or domain to ensure that
all learners can access and participate in meaningful,
challenging learning opportunities.

Link to
resource:

Universal Design for Learning Guidelines

Learning Resource 5.4
Module Title: Module 5: Creating and sustaining a learning
environment for young PwVHPI during the mobility
Title of
Resource:

Value the Difference Resource Pack

Resource
Code:

R5.4
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Introduction
to the
resource:

This pack is designed to explore the topic of cultural
diversity and many of the related and complex issues
people in Europe face today. It won’t give you all the
answers, but will offer an opportunity for you to use
your own knowledge and experiences, and those of
the people around you, to explore these issues in
more detail and how they have an impact on your life,
community and society

What will
you get from
using this
resource?

The chapters in this resource pack are divided into two
sections:

Link to
resource:

-

Part 1 includes an introduction to the key
themes of each topic, interesting statistics,
quotes and case studies to whet your appetite,
set the context and encourage further
exploration.

-

Part 2 provides practical examples of how to
approach these subjects and engage young
people in discussions around the key themes

Value the Difference Resource Pack

Learning Resource 5.5
Module Title: Module 5: Creating and sustaining a learning
environment for young PwVHPI during the mobility
Title of
Resource:

Disability Inclusion Toolkit Enabling Inclusive Youth
Work

Resource
Code:

R5.5
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Introduction
to the
resource:

This toolkit explores the concept of disability inclusion,
in inclusive youth work in Ireland. Inclusion happens
where people believe in it and where they really want
it to happen. Successful inclusion exists when
everyone has a positive can-do attitude and when
people –staff, volunteers, young people and the
community truly work together to ensure that
everyone is respected, valued and included. Access is
more than physical in nature. It is an approach, a
mindset that requires honest self-assessment and
often a degree of personal and organisational
challenge.

What will
you get from
using this
resource?

Developing Inclusive Youth work requires no extra
special sets of skills, but in the case of working with
children and young people who are deaf this would
require learning Sign Language. In fact there’s
nothing ‘special’ going on at all. Inclusion is just good
practice. it is a ongoing process and not an end in
itself. The first step is deciding to be proactive and
reach out to those young people that do not “show
up.” using the Inclusion Toolkit will help youth groups
explore some of the issues and actions they need to
take

Link to
resource:

Disability Inclusion Toolkit Enabling Inclusive Youth
Work
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